Success is a Mindset
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	ELA/English Language  Development Standards: 

Writing- Strategies and Applications- Organization and Focus

(EI) Write simple sentences to respond to selected literature, exhibit actual understanding of the text, and connect one’s own experience to specific parts of the text.

(EA) Write reflective compositions that explore the significance of events.


	Reading Rhetorically

Prereading 

Introducing Key Concepts

· To introduce key concepts, one option would be to have students participate in a self-reflection activity. Display a glass half-full of water in front of the room and have students respond to the quickwrite question (Activity 1).


	
	Getting Ready to Read

Activity1: Getting Ready to Read

Quickwrite: Is the glass half-empty or half-full? Why?
· After the quickwrite, explain to students that the way in which they responded to the quickwrite is a reflection of their mindset. A glass half-empty, typically represents a person who has negative mindset and a glass half-full represents a person with a positive mindset. 
Before moving on:
· Pass around a selection of motivational and de-motivational images. Ask students to brainstorm opposing viewpoints in either groups or pairs. Have students write down three words for each viewpoint. Write down the words for all to see. Discuss as a class.
Activity 2:
· See Appendix A for images 
Your teacher will give you several images. Working with your group, decide what the images do or do not have in common and come up with three words to describe each type of image.


	English Language  Development Standards: 

Reading- Reading Comprehension-Comprehension and Analysis of Grade-Level-Appropriate Text 

(EA) Read text and use detailed sentences to identify orally the main ideas and use them to make predictions about informational text, literary text, and text in content areas. 

Reading – Reading Comprehension-Comprehension and analysis of grade-level appropriate text and expository critique

(A)Analyze the features and rhetorical devices of different types of public documents and the way authors use those features and devices. 


	Surveying the Text

· When you are ready to assign the Anderson, Borum, Dotinga, Grant Halvorson, Manafy and Welsh articles, engage your students in Activity 3.

Activity 3: Surveying the text

Surveying your reading material will give you an overview of what it is about and how it is put together. Before you begin reading, answer the following questions.
1) What do the titles “A Winning Mindset” and “The Power of Positive Thinking” have in common?
Both of these titles have to with our attitudes toward people and situations.
2) Who is the author of “Why You Must Have a Growth Mindset?”

Matt Anderson

3) In which magazine was “Change Your Mind” published?

Econtent Magazine

4) On what date was “How ‘Positive’ Thinking Sets You Up To Fail” published?

July 25th, 2011
5) What can you tell about the article “Training in Positive Thinking May Help Anxious Teens” by looking at its length and the length of its paragraphs?

The article is not long and has several small paragraphs. This seems like a news article.


	English Language  Development Standards: 


Reading- Reading Comprehension- Comprehension
(EA)-Read and orally respond to simple literary texts and texts in content areas by using simple sentences to answer factual comprehension questions. 

(A) Apply knowledge of language to achieve comprehension of informational materials, literary texts, and texts in content areas. 


	Making Predictions and Asking Questions

· Please see Article Index 
· When you assign students “A Winning Mindset,” have students complete Activity 4.

Activity 4: Making Predictions and Asking Questions

1) What do you think this article is going to be about?

This article is probably about how the way you think can influence whether or not you win or lose when you’re doing something competitive 

2) “A Winning Mindset” was published in Black Belt Magazine. Who do you think is the intended audience for this article?

The article was intended for people interested in martial arts.

3) Read the first paragraph, how do you think the author will try to convince you of their position?

The author uses sports to show us that in life, even when something goes wrong we can learn from it to better ourselves.

4) The author of “A Winning Mindset” is a doctor; does this make the article more believable?

No, because we don’t know what kind of doctor he is.

5) Compare and contrast the titles of the following articles: “A Winning Mindset” and “How ‘Positive’ Thinking Sets You Up To Fail.”

Both are about our attitude in life toward things, however, “How Positive Thinking…” focuses on the negative instead of the positive. 


	English Language  Development Standards:
English Language  Development Standards:

Reading- Fluency and Systematic Vocabulary Development-Vocabulary and Concept Development (EI) Begin to use knowledge of simple affixes, prefixes, synonyms, and antonyms to interpret the meaning of unknown words.
Reading-Fluency and Systematic Vocabulary Development- Vocabulary and Concept Development

(EA) Use knowledge of affixes, root words, and increased vocabulary to interpret the meaning of words in literature and content area texts. 

Recognize simple idioms, analogies, and figures of speech (e.g., “the last word”) in literature and subject-matter texts. 
COLLEGE EXPECTATIONS

In addition to respond​ing to ELD stan​dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng​lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Introducing Key Vocabulary

Teaching vocabulary is an excellent way to enhance students’ reading comprehension. 
This module offers two useful strategies:

1) Shades of Meaning
2) Semantic Web

· See Appendix B for an example of Shades of Meaning
First Vocabulary Strategy: Shades of Meaning

The Shades of Meaning strategy is an excellent way to demonstrate to students that words can have different connotations (positive, negative, and neutral).

Teachers may have students use the chart below, use colored paper, or use a horizontally-placed paint chip (found at home improvement stores) to demonstrate that the words in this module each evoke a distinct feeling (positive, negative, and neutral). 

Second Vocabulary Strategy: Vocabulary Web
The Vocabulary Web can be used to help activate and build on a student’s prior knowledge 


	
	Reading

	English Language  Development Standards:
Reading- Reading Comprehension- Structural Features of Informational Materials

(I) Read workplace documents and orally identify the structure and format (e.g., graphics and headers) and give one brief example of how the author uses the feature to achieve his or her purpose. 

(EA) Analyze the structure and format of work-place documents and the way in which authors use structure and format to achieve their purposes. 

Read material and analyze how clarity is affected by patterns of organization, repetition of key ideas, syntax, and word choice. 


	First Reading

Your students are now ready to read the remainder of the text. Have your students complete the guided reading questions found in the margins of each of the articles.



	English Language  Development Standards:
Reading-Fluency and Systematic Vocabulary Development-Vocabulary and Concept Development
(EI) Begin to use knowledge of simple affixes, prefixes, synonyms, and antonyms to interpret the meaning of unknown words. 


	Looking Closely at Language

The reading activity of looking closely at language is meant to build on the vocabulary work you began with your students in their study of the key words. To help your students look closely at language used in an article, select a list of words from the text that may be unfamiliar to them, and then choose one of the following assignments for them to carry out.

· See Appendix C for  Vocabulary Self- Assessment Chart

First Vocabulary Strategy: Vocabulary Self- Assessment Charts

When you assign “Success is a Mindset,” a good first step will be to provide students with a Vocabulary Self-Assessment Chart. With repeated exposures, your students will gradually refine their understanding of the meaning of words and the circumstances under which they can be used correctly. The vocabulary self-assessment chart in Activity 5 will help your students determine whether a word is familiar and to what degree. It will also help draw their attention to particular words that are important to know in order to understand the articles. After your students have filled out the chart, ask them to share with the class their knowledge of the words. Identify which of the words the students do not know and teach those words to them. Point out that suffixes, such as “-ist,” show that the word involves a person in a particular activity or field.



	Writing- Strategies and Applications- Organization  and Focus, Research and Technology-

(I) Investigate and research a topic in a content area and develop a brief essay or report that includes source citations.

(EA) Write expository compositions and reports that convey information from primary and secondary sources and use some technical terms. Use appropriate tone and voice for the purpose, audience, and subject matter

Reading-Reading Comprehension- Comprehension and analysis of grade-level appropriate text
(I) Present a brief report that verifies and clarifies facts in two to three forms of expository text. 

Reading-Reading Comprehension-Structural Features of Informational Materials

(A) Analyze how clarity is affected by patterns of organization, hierarchical structures, repetition of key ideas, syntax, and word choice in texts across content areas. 


	Rereading the Text

As your students reread the text, they will develop fluency and build vocabulary, both of which are integral to successful comprehension.

Activity 5: Rereading the Text 
As you reread the text, the guided reading questions on the margin are designed to help you think more about the topic and generate ideas that will assist you when you are writing your essay. After you are finished, discuss your notes in small groups or in pairs.  

	English Language  Development Standards:

Reading- Reading Comprehension-Structural Features of Informational Materials
(I) Read and use simple sentences to identify orally the features and the rhetorical devices of simple excerpts of public and workplace documents and content area texts. 

(EA) Analyze the features and rhetorical devices of at least two types of documents intended for the general public (e.g., warranties, contracts, manuals, magazines, and textbooks). 


	Considering the Structure of the Text

These activities call for your students to map out or otherwise graphically represent different aspects of the text. By doing so, they will gain a clearer understanding of the writer’s approach to the essay’s content. The activities will lead to further questions that will help your students analyze what they have read.

Activity 6: Considering the Structure of the Text

Use outlining to map the organization of the article “The Power of Positive thinking” by taking the following steps:

· Draw a line across the page where the introduction ends. Is it after the first paragraph, or are there several introductory paragraphs? How do you know?

· Draw a line across the page where the conclusion begins. Is it the last paragraph, or are there several concluding paragraphs? How do you know?

· Discuss in groups or as a class why the lines were drawn where they were. In this activity, thinking and reasoning about organizational structure is more important than agreeing on where the lines should be drawn.

· Further divide the body of the text into sections by topics (what each section is about).

“The Power of Positive Thinking” broken down into sections:

1. Introduction – introduces the main idea of the article
2. Describes what positive thinking is and creates real world examples so the reader can make personal connections to the content. Addressing reader concerns makes the author’s points stronger.
3. Takes positive thinking one step further by showing the power of its application through goal setting. Reinforces the usefulness of positive thinking.

4. Addresses how to deal with the inevitable setbacks in life. Addressing reader concerns makes the author’s points stronger.

5. Conclusion – Summarizes all previous claims and brings closure to the article.

Ask the following questions:

· How does each section affect the reader? What is the writer trying to accomplish?

The writer has a simple structure that introduces the main idea, supports the author’s claims, addresses the readers’ concerns, and then summarizes/brings closure to the text.

· What does each section say? What is the content?


See above

· Which section is the most persuasive? The least persuasive?

The most persuasive is the second paragraph because it makes strong points and addresses reader concerns. The least is the fourth because the author fails to provide any evidence to support her claims. It is also short and underdeveloped.

· On the basis of your chart of the text, what do you think is the main argument? Is that argument explicit or implicit?

The main argument is explicitly stated in the opening paragraph: Practicing positive thinking is important during the teen years.

Activity 7: Considering the structure of the text-Clustering 

Cluster the ideas contained in the text by taking the following steps:

· Draw a circle in the center of the space provided, and label the circle with the main idea of the text.

· Record the supporting ideas of the text on branches that connect to the central idea.

Analyzing the Students’ Findings

· Discuss with the class how the text is organized (text structures).

· Ask your students to work in pairs or small groups to identify the major parts of the text and discuss the purposes of those parts.

	
	Postreading

	English Language  Development Standards:
Writing- Strategies and Applications- Organization and Focus, Research and Technology

(I)&(A) Use strategies of notetaking, outlining and summarizing to structure drafts of clear, coherent, and focused essays by using standard grammatical forms.


	Summarizing and Responding

Summarizing is a very important strategy your students will need to learn. It involves extracting the main ideas from a reading selection and explaining what the author says about them. 

Activity 8: Summarizing and Responding
Summarizing helps us put someone else’s ideas into our own words, as it improves our understanding of those ideas. Use butcher paper, and in groups of three or four, summarize the article’s main ideas into no more than five sentences. Then come up with five questions that might be helpful to discuss as a class. Use at least five vocabulary words from this module in your summary. 

*Each student must participate- each uses a pen or marker in a different color.
Answers will vary, but make sure your students’ questions actually come out of their summaries. 


	Reading Compre​hension (Focus on Informational Materials)

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpre​tations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and be​liefs about a subject.

2.6 Critique the power, validity, and truthfulness of argu​ments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and coun​terclaims (e.g., appeal to reason, to authority, to pathos and emotion).

COLLEGE EXPECTATIONS

In addition to responding to the ELD standards, these questions are designed to develop the skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Identify important ideas.

(  Understand direct statements.

(  Draw inferences and conclusions.

(  Detect underlying assumptions.

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Thinking Critically

Activity 9: Thinking Critically

The following questions will move you through the traditional rhetorical appeals. Using this framework, you will progress from a literal to an analytical understanding of the reading material.
Questions about Logic (Logos) (“How ‘Positive’ Thinking Sets you Up To Fail”)
· What are the major claims the author of “How ‘Positive’ Thinking Sets you Up To Fail” makes? Do you agree with the author’s claim that negative thoughts can be motivating?

The main claim by the author is that people who are too positive and not realistic set themselves up to fail. I do agree that “negative” thoughts can be motivating as long as they’re not self-defeating.
· Is there any claim that appears to be weak or unsupported? Which one, and why do you think so?

At the end of the article the author claims that some people might benefit from visualizing a positive future. This is the opposite of what she says in the first paragraph. She doesn’t cite any specific evidence that supports this. 
· Can you think of counterarguments the author does not consider?

Some people need to set lofty goals in order to push themselves as much as possible.

· Do you think the author has left something out on purpose? Why?

In order to make her point seem more credible, the author leaves out any evidence against negative thinking.
Questions about the Writer (Ethos) (“A Winning Mindset”)

· Does this author have the appropriate background to speak with authority on this subject?

Yes, he is a doctor writing in a competitive sports magazine and cites research to backup his claims.
· What does the author’s style and language tell the reader about him or her?

The author maintains a serious but not overly formal tone, which makes the information easy to digest. The author seems to understand who his readers are and how to convey his information in an intelligent way.

· Does the author seem trustworthy or deceptive? Why or why not?

He doesn’t seem to have an agenda to deceive anyone and is a doctor, which makes him more trustworthy.
· Does the author appear to be serious?

Yes, the tone isn’t too academic or formal but there isn’t a lot of humor in this article.
Questions about Emotions (Pathos) (Why You Must Have a Growth Mindset)

· Does this piece affect you emotionally? Which parts?

Yes, in the opening paragraph the author raises question that are applicable to almost anyone

· Do you think the author is trying to manipulate the reader’s emotions? In what ways? At what point?

No, the author doesn’t seem to be trying to manipulate anyone and has nothing to gain by doing so.
· Do your emotions conflict with your logical interpretation of the arguments?

No, the author maintains a good balance of logic and emotion.
· Does the author use humor or irony? How does that affect your acceptance of his or her ideas?

No, but the tone is informal and conversational which makes it more enjoyable to read and the ideas easier to accept.
Activity 10: Thinking Critically (Continued)

Quickwrite (5 minutes)- Choose one of the articles. What do you think the author is trying to accomplish in the essay?

Use this strategy at the beginning of the class to get your students thinking about the topic. You can then read several quickwrites to the class to start a discussion or have your students read their own quickwrites aloud.  
When a discussion becomes bogged down or unfocused, ask questions such as the following: What are the main issues here? What does the writer want the reader to believe? What perspectives are represented in the text?  
At the end of a session, ask questions such as the following: What did you learn from this discussion? How might you be able to use this new information? 



	
	Connecting Reading to Writing 

	
	Writing to Learn

Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages. Much of the prewriting stage has already been accomplished at this point because your students have been “writing to learn” by using writing for taking notes, making marginal notations, mapping the text, making predictions, and asking questions. Now they are ready to use what they have learned to produce more formal assignments.

	English Language  Development Standards:
Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 

2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite Ninth and Tenth Grade: Writing Strategies 

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, micro​fiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).

Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).
	Using the Words of Others

One of the most important features of academic writing is the use of words and ideas from written sources to support the writer’s own points. There are essentially three strategies for incorporating words and ideas from sources, as shown below:

· Direct quotation: “A ‘growth’ mindset views challenges and setbacks as an opportunity to learn and to improve through experience” (Manafy).
· Paraphrase: In “Change Your Mind,” Michelle Manafy notes that people with a growth mindset learn and improve with challenges and setbacks. 
· Summary: In “Change Your Mind” Michelle Manafy discusses the differences between a fixed mindset and a growth mindset. Typically, having a fixed mindset causes intimidation, while having a growth mindset allows people to view challenges as an opportunity.
Which citation format should you teach? This is not an easy question to answer because most students will end up using at least two formats in their college work. The two most common documentation styles are the Modern Language Association (MLA) format, used mainly by English departments but also in business, and the American Psychological Association (APA) format, most common in the social sciences. The MLA format is probably the better format for your students to learn because instructors of freshman composition class are likely to require their students to use it. Other formats students may encounter are the Council of Science Editors (CSE) format, used in the sciences, and Chicago Manual, which is based on The Chicago Manual of Style, published by the University of Chicago Press.

Whichever format they use, your students will need to learn to record all the necessary information and acquire the habit of documenting sources. They will need to record, at a minimum, the author, title, city of publication, publisher, date of publication, and page number when citing a source. Style manuals are available to guide your students.

MLA Format

Books. Here is the MLA format for the citation for a typical book:

Bean, John C., Virginia A. Chappell, and Alice M. Gilliam. Reading Rhetorically: A Reader for Writers. New York: Longman, 2002.

Newspapers. Here is the bibliographic information for the article quoted above in MLA format (because it was published in a newspaper, the format and the information included differ somewhat):

Rifkin, Jeremy. “A Change of Heart About Animals.” Los Angeles Times 1 Sept. 2003: B15+.

Web sites. Students often want to incorporate material from Web sites. To document a Web site, they will need to give the name of the author (if known), the title of the site (or a description, such as “Homepage,” if no title is available), the date of publication or update (if known), the name of the organization that sponsors the site, the date of access, and the Web address (URL) in angle brackets. For example:

University Writing Center. 26 June 2003. University Writing Center, California Polytechnic State University, Pomona. 26 May 2004 <http://www.csupomona.edu/uwc/>.

The author for the above site is unknown, so no name is given. This entry would appear in the Works Cited section alphabetized by “University.”

In-Text Documentation. MLA style also requires in-text documentation for every direct quotation, indirect quotation, paraphrase, and summary. Many students are confused by this, believing that documentation is necessary only for direct quotations. If the author’s name is given in the text, the page number should be given in parentheses at the end of the sentence containing the material. If not, both the author’s name and the page number are required. For example, here is a paraphrase of material from the Rifkin article. Because the author is not named in the text, the last name goes in the parentheses:

It is well-established that animals can learn to use sign language. A long-term study at the Gorilla Foundation in Northern California shows that Koko, a 300-pound gorilla, can use more than 1,000 signs to communicate with her keepers and can understand several thousand English words. She also scores between 70 and 95 on human IQ tests (Rifkin 15).

An academic paper is most often a dialogue between the writer and his or her sources. If your students learn to quote, paraphrase, summarize, and document sources correctly, they will be well on their way to becoming college students.

Practice with Sources: Quote, Paraphrase, Respond. An exercise that can help your students learn to incorporate material from other sources is “Quote, Paraphrase, Respond.” Ask your students to choose from the text three passages they might be able to use in an essay. First, have them write each passage as a correctly punctuated and cited direct quotation. Second, have them paraphrase the material in their own words, citing the material correctly. Last, have them respond to the idea expressed in the passage by agreeing or disagreeing with it and explaining why, again with the correct citation. It is easy to see whether your students understand the material by looking at their paraphrases. Later, they can use the material in an essay.

	English Language  Development Standards:

Reading Comprehension (Focus on Informational Materials)

(EI) Read and orally respond to simple literary text and text in content areas by answering

factual comprehension questions using simple sentences.

(I)Read and use detailed sentences to orally identify main ideas and use them to make

predictions about informational materials, literary text, and text in content areas.

Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Negotiating Voices

In the “Practice with Sources” activity, your students practiced selecting useful and interesting material, punctuating direct quotations, recasting the language for indirect quotations and paraphrases, and responding to the ideas. Now you will help your students put direct quotations, indirect quotations, concepts, facts, ideas, and opinions from other writers into their own texts and keep the voices straight. The goal is for your students to be able to make clear who is saying what as well as what the relationships between the ideas are. In other words, the intent is that they become able to operate in much the same way as an air traffic controller, who must guide aircraft of many types from many places to a safe landing without incident, or a choir director who organizes multiple voices into a harmonious chorus.

One strategy for achieving this goal is to give your students models for language they might use to integrate and situate those other voices. Students often are confused when they discover that their sources disagree. How can they put these dissonant voices in conversation with one another? You might give your students introductory language, such as the following frames:

· The issue of ______ has several different perspectives.

· Experts disagree on what to do about ______.
You might then give them language that introduces ideas from particular writers:

· Noted researcher John Q. Professor argues that . . .

· In a groundbreaking article, Hermando H. Scientist states that . . .

· According to Patricia A. Politician . . .
Contrary views can be signaled by adding transitional phrases:

· However, the data presented by Hermando H. Scientist shows . . .

· On the other hand, Terry T. Teacher believes . . .

The student writer then needs to add his or her own voice to the mix:

· Although some argue for ________, others argue for _______.  In my 
view . . .

· Though researchers disagree, clearly . . .

Many similar frames for introducing the words and ideas of others and signaling a stance on those ideas can be found in They Say/I Say: The Moves That Matter in Academic Writing, by Gerald Graff and Cathy Birkenstein, which is an excellent resource for exploring essential phrases used in academic writing. Your students might also create their own set of frames by looking at language used by professional writers.




	
	Writing Rhetorically

Prewriting

	Writing Strategies

1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.


	Reading the Assignment

Many students have trouble with writing assignments because they do not read the assignment carefully.
 Here are some strategies that might help your students overcome this problem:

· Read the assignment carefully with your students. Many problems with student work, particularly in timed, high-stakes writing situations, arise because your students fail to completely understand what the writing assignment asks them to do. 

· Help your students specify the subject
 of the essays they are going to write. Is the subject specified for them? Do they have choices to make about the subject?

· Discuss the purpose of the assignment. Are your students informing or reporting? Are they persuading their readers of something? Help them recognize how the purpose of the assignment will affect the type of writing they will do.

· Remind your students to read the assignment for information about process and deadlines. You may want to help them sketch out a timeline for completing the assignment in reasonable steps.

· Ask your students to examine the assignment for information about how they will be graded. On the basis of what criteria will their written work be evaluated? Do they understand each criterion?

· Have your students look for information in the assignment about the audience
 to whom the writing will be addressed. (See “Getting Ready to Write.”)
See Appendix D/E

	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.
	Getting Ready to Write

The following activities will help your students move as smoothly as possible from reading to writing. They may want to refer to their reading notes before engaging in these activities:
· Invention strategies designed to generate ideas, points, and arguments. Typical strategies include brainstorming, informal outlines, quickwrites, webbing, or clustering. 
· Strategies to help your students consider the audience for the essay. They should think about what most people know and think about the topic of their papers. If they want to change the opinions of the audience, they will need to think about persuasive techniques, both logical and emotional. Discussions in groups and pairs can be helpful for this activity.

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Formulating a Working Thesis

Most students will find it helpful to formulate a working thesis statement 
at this point. They can go through their “invention” work to decide on a statement or assertion they want to support. Although students can be successful using different approaches to writing, a strong, focused thesis statement can keep them on track.

Activity 11 : Formulating a Working Thesis
Your students may want to think about or write the answers to the following questions:

· What is your tentative thesis?

· What support have you found for your thesis?

· What evidence have you found for this support (e.g., facts, statistics, statements from authorities, personal experience, anecdotes, scenarios, and examples)?

· How much background information do your readers need to understand your topic and thesis?

· If readers were to disagree with your thesis or the validity of your support, what would they say? How would you address their concerns (what would you say to them)?

After your students have formulated a working thesis, giving them feedback
 (either individually or as a class activity) before they begin to write will be important. Potential writing problems can be averted at this stage—before your students generate their first drafts.

	
	Writing

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Composing a Draft

The first draft of an essay provides a time for your students to discover what they think about a certain topic. It is usually “writer-based,” 
meaning the goal is simply to get the writer’s ideas down on paper. Your students should start with their brainstorming notes, informal outlines, freewriting, or whatever other materials they have and write a rough draft of their essay.



	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.
	Organizing the Essay

The guidelines in Activity 13 will help your students organize the material they have gathered into a coherent essay. 

See Appendix F

Activity 12: Organizing the Essay
The following items are traditional parts of an essay. The number of paragraphs in your essay will depend on the nature and complexity of your argument.

Introduction

You might want to include the following components into your introductory paragraph or paragraphs:

· A “hook” to get the reader’s attention

· Background information that the audience may need

· A thesis statement, along with an indication of how the essay will be developed (“forecasting”). Note: The thesis statement states the topic of the essay and the writer’s position on that topic. You may choose to sharpen or narrow your thesis at this point.  

Body

· Paragraphs that present support of the thesis statement, usually in topic sentences supported with evidence. (See “Getting Ready to Write.”)

Conclusion

· A final paragraph (or paragraphs) that includes a solid argument to support the thesis and indicates the significance of the argument—the “So what?” factor
Draw horizontal lines through your paper to distinguish these three parts, and label them in the margin.

	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descrip​tive writing assign​ments.
	Developing the Content

Your students will need to understand that body paragraphs explain and support their thesis statements 
as they move their writing from writer-based to reader-based prose.

· Most body paragraphs consist of a topic sentence (or an implied topic sentence) and concrete details to support that topic sentence.

· Body paragraphs give evidence in the form of examples, illustrations, statistics, and so forth and analyze the meaning of the evidence.

· Each topic sentence is usually directly related to the thesis statement.

· No set number of paragraphs makes up an essay.

· The thesis dictates and focuses the content of an essay.


	
	Revising and Editing

	Prerequisite Ninth and Tenth Grade: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Writing Strategies

1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Revising the Draft

Your students will now need to work with the organization and development of their drafts to make sure their essays are as effective as possible. 
Your students should produce the next drafts on the basis of systematic feedback from others. These drafts will be more “reader-based” than the first draft because the students will take into consideration the needs of the readers as they respond to the text. The process is as follows. 

Activity 13: Revising the Draft

Peer Group 

Work Working in groups of three or four, each student reads his or her essay aloud to other members of the group, after which they complete the Evaluation Form (Appendix F, Part I) for each essay. 

Paired Work 

Your students then work in pairs to decide how they want to revise the problems identified by their group members
. 

Individual Work

At this point, your students are ready to revise the drafts on the basis of the feedback they have received and the decisions they have made with their partners. You might also direct them to the following revision guides for their individual work:

· Have I responded to the assignment?

· What is my purpose for this essay?

· What should I keep? What is most effective?

· What should I add? Where do I need more details, examples, and other evidence to support my point?

· What could I omit? Have I used irrelevant details? Have I been repetitive?

· What should I change? Are parts of my essay confusing or contradictory? Do I need to explain my ideas more fully?

· What should I rethink? Is my position clear? Have I provided enough analysis to convince my readers?

· How is my tone? Am I too overbearing or too firm? Do I need qualifiers?

· Have I addressed differing points of view?

· Does my conclusion show the significance of my essay?


	Prerequisite Ninth and Tenth Grade: Written and Oral English Language Conventions

1.1 Identify and cor​rectly use clauses (e.g., main and sub​ordinate), phrases (e.g., gerund, infini​tive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construc​tion (e.g., parallel structure, subordina​tion, proper place​ment of modifiers) and proper English usage (e.g., consis​tency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram​mar, paragraph and sentence structure, diction, and syntax.

Written and Oral English Language Conventions 

1.1 Demonstrate control of grammar, diction, and para​graph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

1.3 Reflect appropri​ate manuscript re​quirements in writing.
	Editing the Draft

Your students will now need to work with the grammar, punctuation, and mechanics of their drafts to make sure their essays conform to the guidelines of standard written English. This can be done in Activity ____.
· Your students will benefit most from specific feedback from you or a tutor rather than peer evaluation.

· This work can be preceded by mini-lessons on common grammar, usage, punctuation, and mechanics.

Activity 14: Editing the Draft
You will now need to work with the grammar, punctuation, and mechanics of your draft to make sure your essay fits the guidelines of standard written English.

Individual Work
Edit your draft based on the information you have received from your teacher or tutor. The suggestions below will also help you edit your own work.
· If possible, set your essay aside for 24 hours before rereading it to find errors.

· If possible, read your essay aloud so you can hear errors and awkward wording.
· At this point, focus on individual words and sentences rather than on overall meaning. Take a sheet of paper and cover everything except the line you are reading. Then touch your pencil to each word as you read.

· With the help of your teacher, figure out your own pattern of errors— the most serious and frequent errors you make.

· Look for only one type of error at a time. Then go back and look for a second type and, if necessary, a third.

· Use the dictionary to check spelling and confirm that you have chosen the right word for the context.

	
	Reflecting on the Writing

When you return the essays to your students, a good practice is to ask them to reflect in writing about the process of writing the essay, what they have learned that they can apply to their next assignments, or how they feel about the comments you have given them on the essay. Have students complete activity 15.
Activity 15: Reflecting on the Writing
When you have completed your essay, answer these five questions in writing:

1) What was the most difficult part of this assignment?

2) What was the easiest part of this assignment?

3) What are the strengths of your essay? Draw a wavy line under parts of the essay that you feel are very good.

4) What are the weaknesses of your essay? Draw an X by the parts of your essay that you would like help with. Write any questions that you have in the margin.

5) What did you learn from this assignment about your own writing process-about preparing to write, about writing the first draft, about revising, and about editing?

	
	Evaluating and Responding

	
	Grading Holistically

Reading student papers holistically is also called “general impression” grading. It allows you to give a student a single score or grade on the basis of your impression of his or her management of the entire writing assignment. The basis of this type of evaluation is a rubric or scoring guide, which is used, along with sample papers, to “norm” the readers before they read the student papers. In the “norming process,” readers score sets of sample essays. The leader asks how many readers have given each score on each paper. Those who have given a certain score raise their hands when it is announced, and the raised hands are counted. This process is repeated for each score point for each essay. The process continues until almost all the hands are consistently being raised at the same time. In a holistic reading, the readers then read and score the papers very quickly, without marking errors or making comments. You might consider using the Kern High School District ELD Rubric printed in Appendix G as your grading criteria for this exercise. 

Grading a set of papers holistically with other faculty members lets you discuss the grading criteria and norm yourselves to a single set of scores. This is an excellent exercise to keep a conversation going among department faculty members about grades and assessment.

Assigning your students to grade a set of papers holistically will give you the opportunity to have your students work in groups to explain why a paper received a certain grade. You might then ask your students to revise their papers on the basis of their group’s assessment.

	
	Responding to Student Writing

Responding to your students’ writing is the final stage of the writing process. You have several ways to respond.

· Use a preprinted evaluation form to respond to your students’ writing. (See Appendix F.) Make sure to include notes in the margin to support the marks on the evaluation form.

· Annotate the paper and make a summary comment at the end. In this case, make sure the marks on the paper explain the comment at the end.

· Briefly meet one-on-one with each student (maximum of two minutes and review the strengths and weaknesses of the paper. In this situation, you might keep an index card for each student and include your personal notes on each paper.

	
	Using Portfolios

A very good way to get your students to see their own progress as writers is to ask them to keep all their writing in a folder so you can discuss it with them throughout the term. You might even consider assigning some of these portfolio activities.

· Ask your students to explain their progress throughout the course, using pieces of their own writing to support their claims.

· Ask your students to find their best and worst papers and explain the differences between the two pieces of writing.
· Ask your students to revise their worst papers and summarize the pattern of their changes.


	Article #1- A Winning Mindset

No competitor likes to lose, but the best competitors in every sport see a loss as an opportunity to improve. Even if you do not compete in martial arts, you can apply the same lesson to any challenge or undertaking: You are not shaped by a particular loss or failure, but by what you do with it. 

Research conducted by Stanford psychology professor, Carol Dweck has shown that most people have one of two types of “mindset”: Fixed mindset or Growth mindset. Those with a fixed mindset believe that their positive traits and potential for success are essentially fixed. You have them – in whatever amount - or you do not. On the other hand, those with a growth mindset believe that positive traits and skills can be developed and that they can overcome failures to ultimately achieve success. 

In rebounding from a loss, your mindset will affect how you understand and explain what happened. Developing some explanation – for yourself and for others - for the loss is usually the first step in determining whether and how you will move forward. Losing can be devastating for a fixed mindset competitor because they will assume they lost because they were “just not good enough.” 

Georges St Pierre demonstrated the advantages of a growth mindset after losing his UFC title to Matt Serra. St Pierre consulted a sport psychologist who helped him realize that “it isn’t always the best team that wins the game, it’s the team that plays better." GSP modified his personal explanation for the loss, saying: "I truly believe I’m the best fighter in the UFC but, that night, Matt Serra fought a better fight than me." 

When questioned about why he did not fight to his potential in that match, Georges said: “I forgot what was my number one priority. My number one priority is to stay champion and being the best in the world. I forgot that. I paid for it, I made a mistake. But I'm the type of guy that never makes the same mistake twice." His conclusion was "I truly believe that this loss is probably the best thing that ever happened to me."

Being an effective competitor in martial arts (or doing any challenging task for that matter) requires that you develop faith in yourself and in your ability. Having faith means that you can believe in yourself when you are consistently landing your strikes and when you miss them. Although you missed the last takedown attempt, you are confident that you will get the next one. The key to bouncing back from a loss is never to lose faith in yourself. 

Different people recover from setbacks in different ways, but here is a quick formula that you can adapt to your own needs.

First, you will have to develop an explanation to understand the loss. Try to explain it from a growth mindset, rather than a fixed mindset. It is natural and acceptable to feel disappointment, but keep it in perspective and try not to think about it too much. Disappointment, not devastation. If you let yourself spiral down into a self-critical cycle, it will undermine your faith and confidence. Maintain your belief in your ability, grieve the loss, and move on. Some athletes say that if you have never lost, you are not competing against the best people.

Second, develop a plan for what and how you can improve. If you identified any “holes” in your game, work with your coach or training partner on strategies to fix them. Reflect on your loss – not the emotional or self-critical part – but like an outside observer. If you were coaching yourself, what would make you better?

Third, think of that plan working. Once you have a clear explanation of what went wrong and an idea of what needs to change, spend some time visualizing what your game will look like after you successfully enact your plan. In your mind, take time to see and to feel the success of your plan. Image what you will be like when you have taken your game to the next level, then step inside that image. Experience the unwavering confidence and faith in your ability.

Finally, move forward with confidence. The loss was an event. You disappointment was just a mental event. It does not define you and it does not determine your future. Part of the “envisioning” is to set yourself mentally on a forward-moving path. That vision contains everything you need to retain from the past event. It is over and reliving the negative emotions will not improve your performance.

Your task is to implement your plan with faith and a positive focus. Scientists suggest that the human brain is naturally “wired” to be negative. If you do not take control of your thoughts, and emotions, you might have to spar a couple of more rounds with the “what ifs.” But you can think about what you say to yourself and the emotions that you generate. Reduce the negatives and create positive messages, images and emotions. With resilience, you can grow as a person and create a mindset that will accelerate your path to success.
	Compare a growth mindset and a fixed mindset







A fixed mindset competitor says they are “just not good enough” when they lose. How would a person with a growth mindset respond in the same situation?

What is one thing every competitor needs to develop?






Describe a setback that you faced and how you recovered from it. If you could go back and change anything what would you have done differently?



	Borum, Randy. "A Winning Mindset." Black Belt Magazine. April 2008: Print.


	Article #2- Why You Must Have A Growth Mindset
Do you ever catch yourself thinking about someone who gets more compliments than you and saying: "He's a natural," or "She's a lot smarter than me," or "That person is so much more experienced than I am"?

Even worse, have you ever said: "I don't have that in me." 

Most of us have. But don’t worry these people have learned their skills somewhere along the line and you can too - but only if you believe it is within you.

What we tend to do is put the 'naturals' on a pedestal based on qualities they have that we think we don't have. For me, when I was newer to the business world, that person was Lorelle. Back then, I thought she had a natural gift sales. She was very good -- better than anyone I knew.

I told myself that she had a more charming personality than me. She was more business savvy than me. She could speak better than me. She was better looking than me. These were just excuses.

Looking back now, I can reflect differently. Lorelle had been in sales for over 15 years compared to my 1 year. She was highly motivated (as was I) and had much more training and read dozens more books than me. She had had a lot more time to practice what she had learned.

Personality and looks - yes, I thought she had both but these are subjective qualities. Not everyone would have agreed. And why should the rest of us walk around as though we are inferior because we don't look like models? These things are not going to stop you from great success.

Getting good at sales is a learnable skill.

The only people who cannot acquire this skill are those who:

Believe that business skill and intelligence are basic fixed things that can't be changed much.

There are two mindsets (fixed and growth) that people have about intelligence and other skills and talents (such as business, artistic, sporting ability etc). A mindset is a powerful belief.

If I had a fixed mindset/belief about sales, I could not have developed myself because I started out so badly. I'd have taken one look at Lorelle and either given up at getting good at my job, blamed my parents or teachers for not giving me the skills because they weren't in business or sales, or found a way to look superior to Lorelle ('I'm a better writer than she is - who cares about sales!' etc).

Luckily, a growth mindset/belief meant I was willing to struggle for awhile, willing to work hard at getting better, and open to taking risks and failing from time to time.

The key word is belief. Since all our results come from our beliefs, we have to change that first. If you believe that you might reveal your inadequacies by taking risks, experiencing weak results, and working hard, you will not do what is needed to get great results. On the other hand, if you believe your qualities can be developed, these new actions can move you in the right direction.

The good news is you can change your mindset/belief. It starts with simply knowing about the two different mindsets and then thinking and reacting in new ways.

Fixed mindset: If I have to work hard, it makes me feel like I'm not smart. Growth mindset: The harder I work, the better I get. The fixed mindset is afraid of challenges and sees failure as making a mistake - as revealing that you are not perfect and smart all the time. The growth mindset sees failure as growing (learning) and struggle as part of that process.

I cannot emphasize how important this is. Without a growth mindset, you will never be successful at getting better at anything. There is nothing worthwhile in life that doesn't take tremendous effort.



	Who has made you think like this? How did it make you feel?

What can you do to become good at something when you’re not a “natural”?

What is the key to having a growth mindset instead of a fixed mindset?



Which do you believe:
"Your intelligence is something very basic about you that you can't change very much." OR "No matter how much intelligence you have, you can always change it quite a bit." 

Why?



	Anderson, Matt. "Why You Must Have A Growth Mindset." The Referral Authority. 05 July 2011. Web. 



	Article #3- Change Your Mind

Turns out the cliché—"you can do anything if you put your mind to it"—is true. Research reveals that, if you teach students that their intelligence can grow and increase, they do better.

Research psychologist Carol Dweck from Stanford University and her colleague Lisa Blackwell from Columbia University worked with hundreds of seventh graders, and found out which believed their intelligence was fixed and which thought that it could increase. The “fixed” group floundered over the next two years, while the others thrived. The researchers then predicted that they could help by teaching the children who had the fixed mindset that they could actually grow their intelligence.

The struggling kids were divided into two groups: One was given a course in good study habits. The other was given an elementary science lesson about how the brain forms new connections every time you learn something new, which, over time makes you smarter. The second group showed remarkable improvement while those who'd learned new study skills did not.

Dweck extended what she's seen in her childhood-development research to apply to the population at large. Her recent book, Mindset: The New Psychology of Success, divides people into those who believe they are who they are, and go through life avoiding challenge and failure; and those with a growth mindset, who view themselves as fluid and life as being filled with opportunity.

In business, a "fixed" mindset causes the sort of leadership that relies on intimidation (that supposedly proves how "smart" the leader is). A "growth" mindset views challenges and setbacks as an opportunity to learn and to improve through experience. 

Google may be the poster-child for tapping the growth mindset of its organization—it was number one on this year's Fortune list of best companies to work for and also made the Fortune 500. The company is notorious for its "20% time" policy, through which all Google engineers are encouraged to spend about a day a week on independent projects. Interestingly, this "independent study" doesn't lead to defection, as several successful Google services like Gmail, Google News, and AdSense grew out of these efforts. 


	Why do you think the group that learned study skills did not do as well?

What does it mean to view yourself as “fluid”?

Why does a fixed mindset lead to intimidation?






What could be the downside of giving employees so much independent work time?

	Manafy, Michelle. "Change Your Mind." Econtent Magazine 16 Mar. 2007: Web.


	Article #4- The Power of Positive Thinking

There may be nothing more important than positive thinking during the teen years. During the new year, people generally make new year resolutions and feel optimistic about the life ahead of them.  However, as time goes on, they may start to lose hope and their positive thoughts begin to deteriorate. It is important to practice positive thinking habits during the teen years because this is a time when your habits, plans, and goals will be set, and will likely follow you throughout your life.

You might be asking the question “What exactly is positive thinking?”  Positive thinking starts with capturing negative thoughts, stopping them in their tracks, and turning them into something positive.  For example if you fail a test, you may tell yourself “I’ll never get it right.” But what you should do is replace that thought with, “I tried my hardest and next time I’m sure I can do better.” Or perhaps you talk down about yourself while looking into the mirror with comments like “If only I was a few pounds lighter.” But these are thoughts which need to be replaced immediately. Once you are able to change your thinking habits, you may find yourself experiencing the world in a whole new light.

Another way to practice positive thinking is to set goals for yourself.  These don’t have to be long term goals.  Maybe your goal is simply to become more involved in your community. You could achieve this by making it a priority to volunteer once a week or once a month.  Setting a goal and reaching it will make you feel like a whole new person, and give you the confidence you need to reach long term goals.  You could also start a new hobby. Don’t be afraid to sign up for a dance class you’ve always wanted to take, or join a new club.  You won’t know what you’re good at unless you try it.

If you still feel like you are being brought down by negative thoughts, make a list of strengths and weaknesses about yourself.  If there is a particular weakness that you feel you just can’t get over, make a plan of steps you will take to overcome that weakness. If you do make a mistake or don’t reach a goal, don’t be brought down by it. Take a day or two to reflect on the mistake, but then focus on the future and move on.

Finally, try to tell yourself at least three positive things that happened to you each day. This will help you develop the confidence you need to achieve your goals and dreams in life.  Having confidence and self esteem will allow you to respect yourself and others, and become a positive influence in your family, school, and community.  So live life differently and think positively, because positive thoughts create positive results.



	Why is it important for teens to practice positive thinking?

How would you define positive thinking?








What is a goal you currently have?








Describe a weakness that you would like to overcome.



	Welsh, Jenna. "The Power of Positive Thinking." Teen Scene. Gettysburg Times, 12 Jan. 2011. Web. 


	Article #5- Training in Positive Thinking May Help Anxious Teens

New research suggests that training kids in a positive thinking style about interactions with other people could help them overcome anxiety and prevent such problems from continuing into adulthood. Researchers from Oxford University in the United Kingdom found that training youth to bring a bias toward either positive or negative social situations could influence their mood. 

"It's thought that some people may have negative interpretations of ambiguous situations," said study leader Jennifer Lau, of Oxford University's Department of Experimental Psychology, in a university news release. "For example, I might wave at someone I recently met on the other side of the street. If they don't wave back, I might think they didn't remember me -- or alternatively, I might think they're snubbing me."

People with anxiety -- an estimated 10-15 percent of teens -- are more likely to assume the worst in such a situation. "These negative thoughts are believed to drive and maintain their bad mood and anxiety," Lau said. "If you can change that negative style of thinking, you can change mood in anxious teenagers."

In the study, researchers attempted to train 36 teens to boost their thinking -- in either a positive or negative direction -- through a computer program. Those who got the positive training became more positive themselves; the reverse was true for those who received the negative training. 

"Although these results are early, and among a limited number of healthy teenagers, we hope this approach to encourage positive interpretations of events will prove to be a powerful tool," Lau said. "If we are able to intervene early and effectively in teenagers with anxiety, we may be able to prevent later adult problems. The next steps are to give people with high levels of anxiety these training tasks to see if it helps change their mood time."
	What is a bias someone could have that might influence his or her thinking? Try to use a personal example.

How can you change your thinking to have a more positive outlook?

	Dotinga, Randy. "Training in Positive Thinking May Help Anxious Teens."
HealthDay News 14 July 2011: Web. 


	Article #6- How "Positive" Thinking Sets You Up To Fail

I wish I could make the universe deliver wonderful things to my doorstep just by imagining them. I can't--and neither can you, no matter what anyone tells you. There is not a single piece of hard evidence that "visualizing success," and doing nothing else, will do a damn thing for you. In fact, there is plenty of evidence that it will leave you even worse off than when you started. Scientifically-speaking, focusing all of your thoughts on an ideal future leads to lower achievement. In other words, you are less likely to achieve your goals when all you do is imagine that you already have achieved them. 

"Negative" thinking, on the other hand, has gotten a bad reputation. This is mostly because the people who advocate "positive" thinking put all the "negative" thoughts together in one big unpleasant pile, not realizing that some kinds of negative thoughts are actually necessary and motivating. There is a big difference between "I am a loser and can't do this" (a bad, self-defeating negative thought), and "This won't be easy, and I'm going to have to work hard" (a very good negative thought that actually predicts greater success). 

In fact, study after study shows that people who think not only about their dreams, but about the obstacles that lie in the way of realizing their dreams--who visualize the steps they will take to make success happen, rather than just the success itself--vastly outperform those who sit back and wait for the universe to reward them for all their positive thinking. Whether it's starting a relationship with your secret crush, getting a job, recovering from major surgery, or losing weight, research shows that if you don't keep it real you're going to be really screwed. 

A new set of studies by NYU psychologists Heather Barry Kappes and Gabriele Oettingen offers insight into why this kind of thinking isn't just useless, but actually sets you up for failure. These researchers found that people who imagined an uncertain and challenging future reported feeling significantly more energized, and accomplished much more, than those who idealized their future. Kappes and Oettingen argue that when we focus solely on imagining the future of our dreams, our minds enjoy and indulge in those images as if they are real. They might be reachable, realistic dreams or impossible, unrealistic ones, but none of that matters because we don't bother to think about the odds of getting there or the hurdles that will have to be overcome. We're too busy enjoying the fantasy.

Admittedly, there are some people that might experience a benefit from visualizing a positive future. People who are depressed, or have very low self-confidence, are more likely to think about obstacles, and only obstacles. They may need to be reminded that a positive future is possible. Believe me when I tell you that I truly wish Hogwarts was a real place and that Antonio Banderas was my next-door neighbor. But wishing will not make it so, and that's exactly my point.


	What are some of the problems a person can run into when all they do is focus on an “ideal future”?










What is the difference between good and bad “negative” thoughts?


Why can unrealistic thinking set you up for failure?








Compare this article to another that you’ve read. How are they similar/different?




	  Grant Halvorson, Heidi. "How Positive Thinking Sets You Up To Fail." Fast Company 25 July 2011: Web. 


APPENDIX A- Motivational and Demotivational Images

· Copy and save images to your desktop for optimal viewing experience.

Motivational:

[image: image1.png]LEADERSHIP

If you're not lead dog, the view never changes.
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The difference between the "do-ers" and the "dreamers".




Demotivational:
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BLAME

THE SECRET TO SUCCESS Is KNOWING WHO TO BLAME FOR YOUR FAILURES.





[image: image4.jpg]INDIVIDUALITY

ALWAYS REMEMBER THAT YOU ARE UNIQUE. JusT Like EVERYBODY ELSE.
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JUST BECAUSE YOU THINK YOU'RE A STAR DOESN'T MEAN YOU'RE GOING ANYWHERE.
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APPENDIX B: Shades of Meaning

	Negative

Pessimist
Fixed
	Neutral

Mindset

Realist
	

Positive

Success

Optimist


APPENDIX C: Vocabulary Self Assessment Chart

	Word
	Definition
	Know It Well
	Have Heard of It
	Don’t Know It

	Mindset
	
	
	
	

	Fixed
	
	
	
	

	Growth
	
	
	
	

	Success
	
	
	
	

	Optimist
	
	
	
	

	Pessimist
	
	
	
	

	Realist
	
	
	
	


APPENDIX C (Cont’d) - BLANK Vocabulary Self- Assessment Chart
	Word
	Definition
	Know It Well
	Have Heard of It
	Don’t Know It
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APPENDIX E
Holistic Scoring Guide

(Based on the Kern High School District ELD Writing Rubric)
	Category
	4
	3
	2
	1

	Response to Topic

ELD 1 – All Assessments - WA 2.1 – Autobiographical 


	Writer clearly addresses all parts of the writing task


	Writer addresses most parts of the writing task


	Writer addresses some parts of the writing task


	Writer minimally addresses the writing task



	Topic Sentence  or Thesis

WS 1.1 – Establish a controlling thesis & maintain consistent tone 


	Writer has a clear topic sentence/

thesis


	Writer has an adequate topic sentence/thesis


	Writer has topic sentence/thesis


	Writer has a weak topic sentence/

thesis



	Organization

WS 1.4 – Develop main ideas through supporting evidence 


	Writer establishes  clearly-defined structure: 

-Paragraphs: beginning/middle/end 

-Essays:

intro/body/conclusion


	Writer establishes adequate structure:

-Paragraphs: beginning/middle/end 

-Essays:

intro/body/conclusion


	Writer establishes some structure:

-Paragraphs: beginning/middle/end 

-Essays:

intro/body/conclusion


	Writer establishes minimal structure:

-Paragraphs: beginning/middle/end 

-Essays:

intro/body/conclusion

 

	Support

WS 1.4 – Develop  main ideas  through supporting evidence 
	Writer has effective details and examples that support the main idea 
	Writer has related details and examples that support the main idea
	Writer has limited details and examples that support the main idea
	Writer has weak details and examples that support the main idea 

	Mechanics

WC 1.0 – Written English language conventions 
	Writer makes few level appropriate errors in grammar or spelling
	Writer makes some level appropriate errors in grammar or spelling
	Writer makes multiple errors in grammar and spelling that distract the reader and interrupt the flow
	Writer makes significant errors in grammar and spelling that greatly distract the reader and interrupt the flow


Note:
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Teachers have option of giving no points for any of the above categories or scoring “0” for off-topic
APPENDIX F

Overall Score





_________








�This is ANALYSIS!


What is the purpose? Who is the audience? What do I need to know in order to be able to write about this? Students benefit from explicit instruction in how to analyze prompts.


�Do they need to gather information? What kind? What sources might be useful?


�It is helpful to imagine audience precisely; help them characterize the audience in some detail as they begin.


�You might consider introducing the terms “umbrella statement” or “claim” if students are working with less argument driven writing.


�However, sometimes a writer has to do most of the writing before really KNOWING what his or her thesis is. And then he or she needs to go back and revise what has been written in the light of the sharper thesis.


�Structured peer response can work for this.


�This term comes from Linda Flower who makes a distinction between writer-based and reader-based prose. The former is writing that is inconsiderate of a reader (sometimes intentionally if it is personal writing that assumes the writer as audience). Reader-based prose is writing that is considerate of others approaching the text and their need for guidance as they strive to understand the points the writer is making.  





�This is “Show, Don’t Tell” in expository texts. The writer uses descriptive detail, facts, statistics, anecdotes, and direct quotations to make a text come alive.


�This requires a great deal of effective instruction on a teacher’s part. NONE of this is intuitive!


�Please note how collaborative all of this can be. While writers learn from working on their own writing, they also learn by working on the writing of others.


�Help students identify their patterns of unconventional use and focus on one or two. When they have mastered those, they move to others.
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